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Rationale of Choosing Constructivism       

 

Learning is something that we do perpetually – consciously or sub- consciously.  

Understand what, how and why of learning, to me seems fascinating and 

interesting. Constructivism and its principles and methods have gained 

prominence in educational philosophies. Constructivism is a learning theory 

found in philosophy and psychology which explains how people might acquire 

knowledge and learn. It therefore has direct application to education. There has 

also been a lot of research that happened in constructivism and its application 

and benefits in education. 

 

I have been reading about Constructivism in bits and pieces and was interested in 

studying and understanding it. Further making a comparative analysis of 

Constructivism and Apni Shala‘s work seemed more interesting.  It would be a 

self-evaluation of my work as well as a facilitator.  Hence, this small attempt.  
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How do we learn? – Learning theories 

 

 

Learning is primal. As one of the most basic human behaviours, learning occurs 

instinctively at all times. Our minds actively engage new ideas, new facts, and new 

behaviours, allowing new truths and principles to be applied in our lives. Humans 

continuously seek information about circumstances they encounter to help make 

meaning of what they have experienced. Learning is not only primal; it is constant 

and significant. 

 

But the question is how do we learn?  Here let‘s look at some Learning theories 

that try to explain how we learn: 

 

Learning theories are an organized set of principles explaining how individuals 

acquire, retain, and recall knowledge. By studying and knowing the 

different learning theories, we can better understand how learning occurs. 
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BEHAVIORISM  

Behaviourism equates learning with changes in either the form or frequency of 

the observable performance. Learning is accomplished when a proper response is 

demonstrated following the presentation of a specific stimulus. For eg., When 

presented with a math flash card showing equations 4+2=?, the learner replies 

―6‖. The equation is a stimulus and the proper answer is associated response. 

The key elements are the stimulus, the response and the association between the 

two.  Here the primary concern is how the association between stimulus and 

response is made, strengthened and maintained. Behaviourism contends that 

responses that followed by re-enforcements are more likely to reoccur in the 

future. No attempt is made to assess the structure of a student‘s knowledge not to 

answer which mental process is necessary for them use, 

 

This particular learning theory assumes the learner as essentially passive, who 

simply responds to their environmental stimuli. So, the behaviourist theorists 

believe that a learner basically begins as a clean slate, and their behaviour is 

shaped through positive/negative reinforcements. Both positive and negative 

reinforcement increase/decreases the chance of the behaviour happening again. 

So, punishments and rewards alternatively decrease or increase the likelihood of a 

behaviour happening again. Positive indicates the application of a stimulus and 

negative indicates the withholding of a stimulus. Therefore, learning is defined as 

an implied change in the behaviour of the learner 

 

THE COGNITIVIST THEORY 

The cognitivist theory replaced behaviourism during the 1960s as a more 

dominant learning paradigm. Cognitivism concentrates on the mental activities of 

the learner‘s mind. It considers that learning about those activities is valuable and 

necessary to understand how we learn. It states that the mental processes such as 
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thoughts, memory, perception, and problem-solving, all need to be carefully 

studied. Learning is a change in a learner‘s structural model, according to it. 

 

Cognitivist stress on the acquisition of knowledge and internal structures. Learning 

is equated with discreet changes between states of knowledge rather than change in 

response or probability of response. Learning is not so much concerned with what 

learners do but with what they know and how they come to acquire it. It states that 

environmental cues and instructional component alone cannot account for all the 

learning that results from an instructional situation. Additional key elements 

include the way learners attend to, code, transform, rehearse, store and retrieve 

information. Learners‘ thoughts, beliefs, attitudes, and values are also considered 

to be influential to learning process. 

 

Cognitivism counter the behaviourist theory stating people are not ―programmable 

test subjects‖ that merely respond to environmental stimuli; instead, they are 

rational beings who can take active participation in learning, and whose actions are 

a consequence of their thoughts. Cognitivism considers the mind as an analytical 

machine, like a computer: information comes in; it gets processed and causes 

certain outcomes. 

 

CONSTRUCTIVISM 

Constructivism considers the learning to be an active, contextualized process of 

constructing knowledge rather than acquiring it. Knowledge is constructed based 

on personal experiences and assumptions from the environment 
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Constructivist Teaching Approach 

 

Constructivism as mentioned above is one of the theories that explain how 

people learn. It says that people construct their own understanding and 

knowledge of the world, through experiencing things and reflecting on those 

experiences.  

 

When we encounter something new, we have to reconcile it with our previous 

ideas and experience, maybe changing what we believe, or maybe discarding the 

new information as irrelevant. In any case, we are active creators of our own 

knowledge. To do this, we must ask questions, explore, and assess what we 

know.  

 

Constructivism, an epistemological view of knowledge acquisition emphasizes on 

four aspects:  

 

1) Knowledge construction rather than knowledge transmission and the 

recording of information conveyed by others,  

2) New learning builds on prior knowledge, 

3) Learning is enhanced by social interaction and  

4) Meaningful learning develops through authentic tasks.  

 

Formalization of the theory of constructivism is generally attributed to Jean 

Piaget, who articulated mechanisms by which knowledge is internalized by 

learners. Writers who influenced constructivism include among other John 

Dewey, Maria Montessori , Lev Vygotsky , and Heinz von Foerster.  

 

https://en.wikipedia.org/wiki/John_Dewey
https://en.wikipedia.org/wiki/John_Dewey
https://en.wikipedia.org/wiki/Maria_Montessori
https://en.wikipedia.org/wiki/Lev_Vygotsky
https://en.wikipedia.org/wiki/Heinz_von_Foerster
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Jean Piaget suggested that through processes of accommodation and assimilation, 

individuals construct new knowledge from their experiences. When individuals 

assimilate, they incorporate the new experience into an already existing 

framework without changing that framework. This may occur when individuals' 

experiences are aligned with their internal representations of the world, but may 

also occur as a failure to change a faulty understanding; for example, they may not 

notice events, may misunderstand input from others, or may decide that an event 

is a fluke and is therefore unimportant as information about the world.  

 

In contrast, when individuals' experiences contradict their internal 

representations, they may change their perceptions of the experiences to fit their 

internal representations. According to the theory, accommodation is the process 

of reframing one's mental representation of the external world to fit new 

experiences. Accommodation can be understood as the mechanism by which 

failure leads to learning. When we act on the expectation that the world operates 

in one way and it violates our expectations, we often fail, but by accommodating 

this new experience and reframing our model of the way the world works, we 

learn from the experience of failure, or others' failure.  

 

TEACHING AND LEARNING WITH CONSTRUCTIVISM 

Constructivism not only acknowledges the uniqueness and complexity of the 

learner, but actually encourages, utilizes and rewards it as an integral part of the 

learning process. Social constructivism or socio-culturalism encourages the 

learner to arrive at his or her version of the truth, influenced by his or her 

background, culture or embedded worldview. Historical developments and 

symbol systems, such as language, logic, and mathematical systems, are inherited 

by the learner as a member of a particular culture and these are learned 

throughout the learner's life. This also stresses the importance of the nature of the 

learner's social interaction with knowledgeable members of the society. Without 
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the social interaction with other more knowledgeable people, it is impossible to 

acquire social meaning of important symbol systems and learn how to utilize 

them. Young children develop their thinking abilities by interacting with other 

children, adults and the physical world.  

 

From the social constructivist viewpoint: 

 

1 It is thus important to take into account the background and culture of the 

learner throughout the learning process, as this background also helps to 

shape learning. 

 

2 Social constructivism or socio-culturalism encourages the learner to arrive 

at his or her version of the truth, influenced by his or her background, 

culture or embedded worldview.  

 

3 The responsibility of learning should reside increasingly with the learner. 

Social constructivism thus emphasizes the importance of the learner being 

actively involved in the learning process, unlike previous educational 

viewpoints where the responsibility rested with the instructor to teach and 

where the learner played a passive, receptive role. 

 

4 The learning environment should also be designed to support and 

challenge the learner's thinking. Learners should constantly be challenged 

with tasks that refer to skills and knowledge just beyond their current level 

of mastery. This captures their motivation and builds on previous successes 

to enhance learner confidence.  

 

5 Another crucial assumption regarding the nature of the sustaining 

motivation to learn is strongly dependent on the learner‘s confidence in his 

or her potential for learning. These feelings of competence and belief in 
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potential to solve new problems are derived from first-hand experience of 

mastery of problems in the past and are much more powerful than any 

external acknowledgment and motivation. 

  

6 According to the social constructivist approach, instructors have to adapt to 

the role of facilitators and not teachers.  

 

7 A few strategies for cooperative learning include;  

 

 Reciprocal Questioning: Students work together to ask and answer 

questions  

 Jigsaw Classroom: Students become "experts" on one part of a group 

project and teach it to the others in their group  

 Structured Controversies: Students work together to research a particular 

controversy  

 

THE ROLE OF THE CURRICULUM KNOWLEDGE  

The Curriculum should not be divided into different subjects or compartments, 

but should be discovered as an integrated whole. This also again underlines the 

importance of the context in which learning is presented. The world, in which the 

learner needs to operate, does not approach one in the form of different subjects, 

but as a complex myriad of facts, problems, dimensions, and perceptions.  

 

To fully engage and challenge the learner, the task and learning environment 

should reflect the complexity of the environment that the learner should be able 

to function in at the end of learning. Learners must not only have ownership of 

the learning or problem-solving process, but of the problem itself. Where the 

sequencing of subject matter is concerned, it is the constructivist viewpoint that 
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the foundations of any subject may be taught to anybody at any stage in some 

form.  

 

This means that instructors should first introduce the basic ideas that give life and 

form to any topic or subject area, and then revisit and build upon these 

repeatedly. This notion has been extensively used in curricula. It is also important 

for instructors to realize that although a curriculum may be set down for them, it 

inevitably becomes shaped by them into something personal that reflects their 

own belief systems, their thoughts and feelings about both the content of their 

instruction and their learners. Thus, the learning experience becomes a shared 

enterprise.  

 

The more structured the learning environment, the harder it is for the learners to 

construct meaning based on their conceptual understandings. A facilitator should 

structure the learning experience just enough to make sure that the students get 

clear guidance and parameters within which to achieve the learning objectives, yet 

the learning experience should be open and free enough to allow for the learners 

to discover, enjoy, interact and arrive at their own, socially verified version of 

truth. 

 

STUDENT-CENTERED LEARNING 

Student-centered learning, also called child-centered learning, is an approach of 

education focusing on the interests of the students, rather than those of others 

involved in the educational process, such as teachers and administrators. This 

approach has many implications for the design of the curriculum, course content 

and interactivity of courses.  

 

Student-centered learning or putting students' interests first, is in contrast to 

traditional education-   



13  

 

 

1. Student-centered learning is focused on each student's interests, abilities, 

and learning styles, placing the teacher as a facilitator of learning.  

2. The students voice is acknowledged as central to the learning experience 

for every learner, 

3.  In a student-centered classroom, students choose what they will learn, how 

they will learn, and how they will assess their own learning 

4. Student-centered learning requires students to be active, responsible 

participants in their own learning. 

5. Student-centered learning allows students to actively participate in 

discovery learning processes from an autonomous viewpoint. 

6. learning can also be constructive in the sense that the student is in full 

control of his or her learning 

7. In terms of curriculum practice, the student has the choice in what they 

want to study and how they are going to apply their newfound knowledge 
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TEACHER V/S FACILITATORS: 

A further distinction from a teacher-centered classroom to that of a student 

centered classroom is when the teacher acts as a facilitator, as opposed to 

instructor/Teacher. An important characteristic of the role of the facilitator in the 

social constructivist viewpoint is that the instructor and the learners are equally 

involved in learning from each other as well. This means that the learning 

experience is both subjective and objective and requires that the instructor's 

culture, values and background become an essential part of the interplay between 

learners and tasks in the shaping of meaning. 

 

Over the past few decades, a paradigm shift in curriculum has occurred where the 

teacher acts as a facilitator in a student-centered classroom. In essence, the 

teacher‘s goal in the learning process is to guide students into making new 

interpretations of the learning material, thereby experiencing content, reaffirming 

that significant learning is acquired through doing.  

 

A facilitator should also be able to adapt the learning experience ‗in mid-air‘ by 

taking the initiative to steer the learning experience to where the learners want to 

create value This dramatic change of role implies that a facilitator needs to display 

a totally different set of skills than a teacher.  

A teacher gives a didactic lecture 

that covers the subject matter 

Facilitator helps the learner to get to his or 

her own understanding of the content 

The learner plays a passive role learner plays an active role in the learning 

process 

A teacher tells a facilitator asks 

a teacher lectures from the front a facilitator supports from the back 

a teacher gives answers according 

to a set curriculum 

a facilitator provides guidelines and creates 

the environment for the learner to arrive at 

his or her own conclusions 
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a teacher mostly gives a 

monologue 

a facilitator is in continuous dialogue with 

the learners 

 

This pedagogical implication: 

1. Enables the student to establish his or her unique learning objectives, and 

mate them to their specific learning biases and needs. This aspect of 

learning holds the learner accountable for production of knowledge that he 

or she is capable of producing.  

2. The teacher evaluates the learner by providing honest and timely feedback 

on individual progress.  

3. Building a rapport with students is an essential strategy that educators 

should utilize in order to gauge student growth in a student-centered 

classroom.  

4. Through effective communication skills, the teacher is able to address 

student needs, interests, and overall engagement in the learning material, 

creating a feedback loop that encourages self-discovery and education.  

5. In placing a teacher closer to a peer level, knowledge and learning is 

enhanced, benefitting the student and classroom overall 

 

David Jonassen identified three major roles for facilitators to support students in 

constructivist learning environments: 

 Modelling 

 Coaching 

 Scaffolding 

 

A brief description of the major roles is: 

 

Modelling – Modelling is the most commonly used instructional strategy in 

CLEs. Two types of modelling exist: behavioural modelling of the overt 
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performance and cognitive modelling of the covert cognitive processes. 

Behavioural modelling in Constructivist Learning Environments demonstrates 

how to perform the activities identified in the activity structure. Cognitive 

modelling articulates the reasoning (reflection-in-action) that learners should use 

while engaged in the activities. 

 

Coaching – For Jonassen the role of coach is complex and inexact. She 

acknowledges that a good coach motivates learners, analyses their performance, 

provides feedback and advice on the performance and how to learn about how to 

perform, and provokes reflection and articulation of what was learned. Moreover, 

she posits that coaching may be solicited by the learner. Students seeking help 

might press a "How am I Doing?" button. Or coaching may be unsolicited, when 

the coach observes the performance and provides encouragement, diagnosis, 

directions, and feedback. Coaching naturally and necessarily involves responses 

that are situated in the learner's task performance  

 

Scaffolding - Scaffolding is a more systemic approach to supporting the learner, 

focusing on the task, the environment, the teacher, and the learner. Scaffolding 

provides temporary frameworks to support learning and student performance 

beyond their capacities. The concept of scaffolding represents any kind of 

support for cognitive activity that is provided by an adult when the child and adult 

are performing the task together  

 

ASSESSMENTS 

The assessments used in constructivist classrooms are referred as Alternative 

Assessments. In education, "alternative assessment" is in direct contrast to what is 

known as "traditional testing" "traditional assessment," or "standardized 

assessment." 

 

https://en.wikipedia.org/wiki/Education
https://en.wikipedia.org/wiki/Test_(assessment)
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The theoretical framework for using alternative assessment in the classroom 

includes considering learners as constructors of knowledge; finding authenticity in 

materials and activities; employing dynamic, on-going evaluation tools; and 

empowering students. 

 

Alternative assessment exhibits several distinguishing characteristics:  

1. Student Centric - Students set goals for their learning and engage in self-

evaluation. Student ownership for learning, the value of setting appropriate 

personal goals, and evaluation of one‘s own progress toward these goals is 

hallmark of alternative assessment. Self-reflection and assessment by 

students make them more active in and responsible for their learning and 

make the relationship between teachers and students more collaborative 

2. Authentic and situated in the classroom: Assessment activities are 

part of the classroom environment and on-going classroom practices, and 

provide specific feedback to students and teachers so that they can adjust 

their teaching and affect student learning immediately. 

3. Dynamic on-going assessment. Because the student‘s entire learning 

process is recorded, the teacher has an on-going view of how students 

approach, monitor, and process. Similarly, students engage in self-

evaluation and self-reflection through the use of projects such as portfolios 

and reading logs, which enable them to keep track of their own learning 

 

Here is seen as a two-way process involving interaction between both instructor 

and learner. The role of the assessor becomes one of entering into dialogue with 

the persons being assessed to find out their current level of performance on any 

task and sharing with them possible ways in which that performance might be 

improved on a subsequent occasion. Thus, assessment and learning are seen as 

inextricably linked and not separate processes   
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Constructive Classrooms 

 

The characteristics of a constructivist classroom are as follows: 

 Situate learning and problem solving in real-life contexts 

 the learners are actively involved 

 the environment is democratic 

 the activities are interactive and student-centered 

 the teacher facilitates a process of learning in which students are encouraged 

to be responsible and autonomous 

 students work primarily in groups and learning and knowledge are interactive 

and dynamic 

 great focus and emphasis on social and communication skills, as well as 

collaboration and exchange of ideas 

 There are no right answers, multiple perspectives on reality. 

 

 

Activities encouraged in constructivist classrooms are: 

 Experimentation: Students individually perform an experiment and then 

come together as a class to discuss the results. 

 Research projects: Students research a topic and can present their findings 

to the class. 

 Field trips: This allows students to put the concepts and ideas discussed in 

class in a real-world context. Field trips would often be followed by class 

discussions. 

 Films: These provide visual context and thus bring another sense into the 

learning experience. 
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 Class discussions: This technique is used in all of the methods described 

above. It is one of the most important distinctions of constructivist teaching 

methods. 

 

Traditional classroom Constructivist classroom 

Knowledge exists outside the 

student 
Knowledge exists within the student 

Teacher-centered Student-centered 

Passive learners Active learners 

Individual activities Interactive activities 

Competitive Cooperative 

Search for correct answers No right or wrong answers 

Memorization of facts Conceptual change 

Reliance on textbooks Students construct meanings 

Paper-and-pencil tests Alternative assessment 
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APNI SHALA CLASSROOMS 

 

Apni Shala is working in the space of preventive mental health and social 

emotional learning. It conducts sessions in MCGM Schools and with other 

NGOs on various modules that help in building social emotional skills.  

 

The aim of the Social Emotional Learning curriculum is to build psychological 

well-being by enhancing cognitive, affective and social skills of individuals who are 

recipients of the content. The outcomes of this curriculum are in alignment with 

the vision of Apni Shala. 

 

―Building social and emotional competencies among individuals to constructively 

engage with society and have a harmonious co-existence.‖ 

 

Towards this vision, Apni Shala works towards –  

 

 Engaging children in social emotional learning through fun and experiential 

school programmes that leverage the power of drama, games, films and art 

 Sharing knowledge to enable independent implementation of social 

emotional learning in these schools 

 Building a culture of diversity inclusion in our society through and multiple 

educational programmes 

 Establishing a model (school) as an action lab  and structure that 

implements the above ideas 
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Apni Shala SEL Curriculum is based on the following frameworks: 

 

● CASEL Framework (Collaborative for Academic, Social Emotional Learning) 

● Strength-Based Approach 

● Responsive Classrooms Approach 

 

CASEL FRAMEWORK (COLLABORATIVE FOR ACADEMIC, SOCIAL 

EMOTIONAL LEARNING) 

 

A collaborative organization of educators and researchers, CASEL was founded 

in 1994 by Daniel Goleman, the author of Emotional Intelligence, and 

educator/philanthropist Eileen Rockefeller Growald. Based at the University of 

Illinois at Chicago, CASEL provides leadership for educators, researchers, and 

policymakers to advance the science and practice of school-based social and 

emotional learning. Our mission is to promote the healthy development and well-

being of children by establishing evidence-based SEL programming as an 

essential part of education from preschool through high school. 

 

Social and emotional learning (SEL) is the process of developing the ability to 

recognize and manage emotions, develop caring and concern for others, make 

responsible decisions, establish positive relationships, and handle challenging 

situations effectively. SEL provides schools with a framework for preventing 

problems and promoting students‘ well-being and success. Social and emotional 

learning programs help to reduce the achievement gap between high and low-

achieving youth by providing all students the necessary skills to be successful in 

school and in life. 
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Apni Shala curriculum is primarily based out of this model 

 

Following are 5 areas of CASEL Framework 

 

Self-Awareness  

1. The ability to accurately recognize one‘s own emotions, thoughts, and 

values and how they influence behaviour.  

2. The ability to accurately assess one‘s strengths and limitations, with a well-

grounded sense of confidence, optimism, and ―growth mind-set.‖ 

 

Key areas include: 

● Identifying emotions 

● Accurate self-perception 

● Recognizing strengths 

● Self-confidence 

● Self-efficacy 
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Self-Management  

1. The ability to successfully regulate one‘s emotions, thoughts, and 

behaviours in different situations effectively managing stress, controlling 

impulses, and motivating oneself.  

2. The ability to set and work toward personal and academic goals. 

 

Key areas include: 

● Impulse control 

● Stress management 

● Self-discipline 

● Self-motivation 

● Goal setting 

● Organizational skills 

 

Social Awareness 

1. The ability to take the perspective of and empathize with others, including 

those from diverse backgrounds and cultures.  

2. The ability to understand social and ethical norms for behaviour and to 

recognize family, school, and community resources and supports. 

 

Key areas include: 

● Perspective-taking 

● Empathy 

● Appreciating diversity 

● Respect for others 

 

 

Responsible Decision Making  
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1. The ability to make constructive choices about personal behaviour and 

social interactions based on ethical standards, safety concerns, and social 

norms.  

2. The realistic evaluation of the consequences of various actions, and a 

consideration of the wellbeing of oneself and others. 

 

Key areas include: 

● Identifying problems 

● Analysing situations 

● solving problems 

● Evaluating 

● Reflecting 

● Ethical responsibility 

 

Relationship Skills  

1. The ability to establish and maintain healthy and rewarding relationships 

with diverse individuals and groups.  

2. The ability to communicate clearly, listen well, cooperate with others, resist 

inappropriate social pressure, negotiate conflict constructively, and seek 

and offer help when needed. 

 

Key areas include: 

● Communication 

● Social engagement 

● Relationship building 

● Teamwork 
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Themes identified in the Apni Shala curriculum consist of the underlying skills 

that are a part of CASEL model. Each theme may overlap one or two or more 

areas of the CASEL framework 

 

STRENGTH-BASED APPROACH 

Strengths-based approach involves a process of assessing, teaching, and designing 

experiential learning activities to help students identify their greatest talents, and 

to then develop and apply strengths based on those talents in the process of 

learning, intellectual development, and academic achievement to levels of 

personal excellence. 

 

The process of strengths-based approach involves educators intentionally and 

systematically discovering their own talents and developing and applying strengths 

as they work to remain current in their fields, to improve their teaching methods, 

to design and implement their curriculum, and to establish programmatic 

activities to help students discover their talents and develop and apply strengths 

while learning substantive knowledge, acquiring academic skills, developing 

thinking and problem-solving skills, and demonstrating their learning‘s in 

educational settings to levels of excellence. 

 

In essence, the strengths-based approach involves educators discovering their own 

talents and developing and applying strengths as they help students do the same 

in learning and completing academic tasks to optimal levels of personal 

excellence. 

 

Apni Shala adopts the key ideas of a strength-based approach in its facilitation 

and instruction in the classrooms. In the classroom, the focus is put on the 

strengths of an individual, enhancing pre-existing/natural characteristics and 

working collaboratively to build resources 
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APNI SHALA CURRICULUM 

Each grade has sub-themes, which consists of all-encompassing skills highlighted 

in the CASEL framework. Each theme will be covered in three to four sessions 

and will be implemented in a sequential order. 

 

Grade Themes for 2018-19 

Grade 4  

● Emotion Expression 

● Communication 

● Individual Differences 

● Relationships 

● Peer pressure & bullying 

● Conflict Resolution 

 

Grade 5  

● Cultural Diversity 

● Managing Emotions 

● Empathy 

● Communication 

● Conflict Resolution 

● Decision Making 

 

Grade 6  

● Individual Differences 

● Empathy & emotional expression 

● Bullying 

● Teamwork 

● Conflict 
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● Responsibility 

● Relationship and Communication 

 

Grade 7 (Social Awareness) 

Phase 1: Explore 

Phase 2: Community Visit 

Phase 3: Finalizing research topic and research question 

Phase 4: Data collection and data analysis 

Phase 5: Plan of Action 

Phase 6: Report and Presentation 

 

Grade 8  

● Personality 

● Diversity 

● Gender Stereotypes 

● Body Image 

● Empathy 

● Self-confidence 

● Goal Setting 

● Addiction 

 

Grade 9 

 ● Decision Making 

● Peer Group Influence in Adolescence 

● Relationships 

● Risk-Taking Behaviour in Adolescence 

● Anxiety and Stress 

● Identity 
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PROCESS OF FACILITATION 

All the themes mentioned in the Curriculum are facilitated in the following 

manner: 

 

 Circular Seating Structure - the session begins by creating a circular 

seating structure on the floor, which helps the students in being more 

grounded and maintaining eye contact with all the members of the group 

 Icebreaker activity - Via the modality of music/actions/games, theatre. 

The intention here is to be mindful of the space the students are in and 

direct focus on the activity at hand 

 Warm Up Activity - This activity involves introducing the concept to be 

facilitated in a particular session 

 Creation Activity - This activity highlights the theme to be discussed. 

This is facilitated through diverse mediums of group discussion, 

brainstorming, games, role plays, songs, guided meditation etc. 

 Debrief and Reflection - This activity involves exploring what are the 

learning take-aways from the activities done above 

 Closure Ritual - This activity involves closing the session, and preparing 

the students to go back to the academic learning 

 Home Task - This task intends to carry forward the learning of the 

session in the real world, i.e. in the interactions with schoolmates, teachers, 

family, neighbourhood and the society 

 

MODALITIES AND METHODS: 

Apni Shala uses a strength-based approach while engaging children. Every child 

and community has inherent strengths and resources. We believe that every child 

can use these resources/strengths towards independent and healthy living.  With 

this strength based approach as base, it uses the following modalities: 



29  

 

 

Art    is extremely powerful when it comes to children understanding themselves, 

expressing their ideas, or exploring their emotions.  

 

Games   play an important role in our SEL classroom.   They 

encourage   problem solving, decision-making, cooperation, negotiation, and 

teamwork.  Infinite amounts of learning happen when children draw parallels 

between these games and their personal or social life.   

 

Stories    are like mirrors to children. When children listen to stories, watch 

movies or even a short play, they identify with the characters in these stories, and 

take home memories and learning from the stories.  Stories are proven to be an 

excellent tool for learning, imagining and reflecting! Stories can help children 

connect easily with many difficult concepts such as effects of low self-esteem, 

need for appropriate expression of emotions and lots more. 

 

Theatre and role play: A lot of skills can be tapped upon by using involve 

Drama and role play. The children get an opportunity to feel enact the real life 

problem and show the possible solutions.  

    

Community service or   service learning   is another powerful educational 

tool we use. Imagine when all the decision-making or empathy you learnt and 

experienced is put to the test in a very real world scenario such as arguing with the 

local police or working with different stakeholders to fix a community water pipe! 

 

Apni Shala's pedagogical approach is therefore an amalgamation of these 

mediums of learning woven into a Grade-Specific SEL curriculum. 
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NARRATIVE THERAPY AND SEED (SEEKING EDUCATIONAL 

EQUALITY AND DIVERSITY) 

  

The two mail pillars that Apni Shala uses for delivering the sessions are: 

1. Narrative Therapy and  

2. SEED (Seeking Educational Equality and Diversity) 

  

NARRATIVE THERAPY 

Narrative therapy is a form of psychotherapy that seeks to help people identify 

their values and the skills and knowledge they have to live these values, so they 

can effectively confront whatever problems they face. While narrative work is 

typically located within the field of family therapy, many authors and practitioners 

report using these ideas and practices in community work, schools and higher 

education. 

 

People are meaning makers 

The concept states that people are make meanings about everything and these 

meanings may vary. It is necessary to highlight this to people so that they accept 

this difference and respect the meanings of other people. 

 

Re-authoring Identity  

The narrative therapist focuses upon assisting people to create stories about 

themselves, about their identities, that are helpful to them. This work of "re-

authoring identity" claims to help people identify their own values and identify the 

skills and knowledge they have to live these values. Through the process of 

identifying the history of values in people's lives, the therapist is able to co-author 

a new story about the person. 
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Externalizing conversations  

The concept of identity is important in narrative therapy. The approach aims not 

to conflate people's identities with the problems they may face or the mistakes 

they have made. Rather, the approach seeks to avoid modernist, essentialist 

notions of the self that lead people to believe there is a biologically determined 

"true self" or "true nature". Instead, identity, seen as primarily social, can be 

changed according to the choices people make.  

To separate people's identities from the problems they face, narrative therapy 

employs externalizing conversations. The process of externalization allows people 

to consider their relationships with problems; thus the narrative motto: "The 

person is not the problem, the problem is the problem."  So-called strengths or 

positive attributes also are externalized, allowing people to engage in the 

construction and performance of preferred identities. 

 

Re-membering practice  

Narrative therapy identifies that identities are social achievements and the practice 

of re-membering draws closer those who support a person's preferred story about 

themselves and dis-engages those that do not support the person. 

 

 

People are experts 

Narrative practices states that People however young are experts of their own lives 

and it is necessary provide them required agency (autonomy and freedom) to 

solve their problems.  

 

 

 

CORE CONCEPTS OF SEED: 
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Selves and Shelves:  

This concept states that half of the curriculum walks in the room with the 

students, in the textbooks of their lives. Here the emphasis is laid on importance 

of drawing on the life-texts of students and recognizing the ways that personal 

experience influences a student‘s perception of the world. A primary challenge 

for any classroom teacher is how to effectively tap into this resource, which I call 

the ―scholarship in the selves,‖ in contrast to the traditional ―scholarship on the 

shelves. 

 

Windows and Mirrors:  

This concept emphasises need for curriculum to function both as window and as 

mirror, in order to reflect and reveal most accurately both a multicultural world 

and the student herself or himself. If the student is understood as occupying a 

dwelling of self, education needs to enable the student to look through window 

frames in order to see the realities of others and into mirrors in order to see 

her/his own reality reflected. Knowledge of both types of framing is basic to a 

balanced education which is committed to affirming the essential dialectic 

between the self and the world. In other words, education engages us in ―the great 

conversation‖ between various frames of reference 

 

What a balanced education should be for all of us: 

 • Knowledge of both self and others,  

• Clarification of the known and illumination of the unknown. 

 

 

 

Stories and Systems 
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This concept talks about the various systems or rather network of systems or 

barriers that create an oppressive structure that inhibit growth. These include 

English dominance, male dominance, able-isms (physical cognitive and Social 

emotional) etc. It also states the dangers of single stories and emphasises on using 

multicultural stories. 

 

Diversity Literacy 

Diversity literacy is the ability to observe multiplicity, analyse power dynamics, 

and use both (as an individual) to understand and/or intervene in group dynamics 

for the greater effectiveness of all concerned. Diversity literate people are aware 

of the reality of large cultural systems and how they position people differently; 

for example, the diversity literate know that life is not a level playing field. 
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RESPONSIVE CLASSROOM APPROACH 

Responsive Classroom is an evidence-based approach to teaching that focuses on 

engaging academics, positive community, effective management, and 

developmental awareness. Apnishala workshops and books and conferences help 

elementary and middle school educators to create safe and joyful learning 

communities where students develop strong social and academic skills and every 

student can thrive. Research has shown that the Responsive Classroom approach 

is associated with higher academic achievement, improved teacher-student 

interactions, and higher quality instruction. 

 

Apni Shala uses Responsive Classrooms practices in its pedagogy. This practice is 

primarily used in effective behaviour management in the facilitation sessions 

 

The Responsive Classroom approach to teaching is comprised of a set of well-

designed practices intended to create safe, joyful, and engaging classroom and 

school communities. The emphasis is on helping students develop their 

academic, social, and emotional skills in a learning environment that is 

developmentally responsive to their strengths and needs 

 

Core Belief 

In order to be successful in and out of school, students need to learn a set of 

social and emotional competencies—cooperation, assertiveness, responsibility, 

empathy, and self-control—and a set of academic competencies—academic mind-

set, perseverance, learning strategies, and academic behaviours. 

 

Guiding Principles 

The Responsive Classroom approach is informed by the work of educational 

theorists and the experiences of exemplary classroom teachers. Six principles 

guide this approach: 
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1. Teaching social and emotional skills is as important as teaching academic 

content. 

2. How we teach is as important as what we teach. 

3. Great cognitive growth occurs through social interaction. 

4. How we work together as adults to create a safe, joyful, and inclusive school 

environment is as important as our individual contribution or competence. 

5. What we know and believe about our students—individually, culturally, 

developmentally—informs our expectations, reactions, and attitudes about 

those students. 

6. Partnering with families—knowing them and valuing their contributions—is as 

important as knowing the children we teach. 

 

Classroom Practices and Strategies 

Responsive Classroom is an approach to teaching based on the belief that 

integrating academic and social-emotional skills creates an environment where 

students can do their best learning.  

 

The Responsive Classroom approach consists of a set of practices and strategies 

that build academic and social-emotional competencies. This approach works 

well with many other programs and can be introduced gradually into a teacher‘s 

practice. 

 

These core classroom practices are the heart of the Responsive 

Classroom approach: 
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Interactive Modelling —An explicit practice for teaching procedures and routines 

(such as those for entering and exiting the room) as well as academic and social 

skills (such as engaging with the text or giving and accepting feedback). 

 

Teacher Language—The intentional use of language to enable students to engage 

in their learning and develop the academic, social, and emotional skills they need 

to be successful in and out of school. 

 

Logical Consequences—A non-punitive response to misbehaviour that allows 

teachers to set clear limits and students to fix and learn from their mistakes while 

maintaining their dignity. 

 

Interactive Learning Structures—Purposeful activities that give students 

opportunities to engage with content in active (hands-on) and interactive (social) 

ways. 

 

Morning Meeting—Everyone in the classroom gathers in a circle for twenty to 

thirty minutes at the beginning of each school day and proceeds through four 

sequential components: greeting, sharing, group activity, and morning message. 

 

Establishing Rules—Teacher and students work together to name individual goals 

for the year and establish rules that will help everyone reach those goals. 

 

Energizers—Short, playful, whole-group activities that are used as breaks in 

lessons. 

Quiet Time—A brief, purposeful and relaxed time of transition that takes place 

after lunch and recess, before the rest of the school day continues. 
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Closing Circle—A five- to ten-minute gathering at the end of the day that 

promotes reflection and celebration through participation in a brief activity or 

two. 

 

Responsive Advisory Meeting—A practice with a set, predictable routine, 

organized around one of seven distinct purposes, that offers a solid framework 

for building meaningful connections and developing respectful and trusting 

relationships while meeting students‘ developmental needs. The meetings have 

four sequential components: arrival welcome, announcements, acknowledgments, 

and activity. 

 

Investing Students in the Rules—A process facilitated by the teacher that is 

composed of four steps: setting SMART goals, connecting the goals to rules, 

connecting the rules to concrete behaviours, and making the rules come alive. 

 

Brain Breaks—Short breaks in whole-class lessons that give students a chance to 

move and interact, used to increase focus, motivation, learning, and memory. 

 

Active Teaching—A strategy for delivering curriculum content where the teacher 

presents, explains, illustrates, and demonstrates content in a way that enables 

students to meet a learning objective. The three phases of active teaching are 

Teach and Model, Student Collaboration, and Facilitate Reflection. 

 

Student Practice—A process that follows active teaching where students explore 

and practice, under the teacher‘s guidance, the content and skills taught during a 

lesson. This gives the teacher the opportunity to identify and correct students‘ 

thinking before they practice further on their own. 
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Small Group Learning—A structured way for students to work together on a 

specific learning goal, assignment, or project that is organized by the teacher. 
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Comparison of Apni Shala‘s work and 

Constructivism 

 

COMPARISON WITH THE PRINCIPLES OF CONSTRUCTIVISM: 

 

1. Knowledge is a function of how individuals create meaning from his or her 

own experiences. Constructivism equates learning with creating meaning 

from experience. It states that we filter the inputs from the world to 

produce our own unique reality.  Humans create meanings and not acquire 

it. 

 

This principle is partly followed in the Apni Shala‘s curriculum and methods. 

Knowledge here seems to be a function of both instructions and what meaning 

children can make out for themselves of the content that is being presented to 

them. At Apni Shala trainings a constant emphasis is laid on this concept to 

ensure that the both content and facilitation should reflect this principle. 

 

Narrative lens:  Narrative concept states that ―People are meaning makers‖.  This 

can map well the above principle of constructivism. Constructivism equates 

learning with creating meaning from experience. It states that we filter the inputs 

from the world to produce our own unique reality.   

 

SEED lens: The SEED concept of Selves and Shelves states that half of the 

curriculum walks in the room with the students, in the textbooks of their lives. 

Here the emphasis is laid on importance of drawing on the life-texts of students 

and recognizing the ways that personal experience influences a student‘s 

perception of the world.  It may be possible for us to draw some parallel here 
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with the above mentioned principle of constructivism. SEED says that half of the 

discussions should come from the student. So here it is uses a part of the  

  

Classroom practices lens: During the classroom sessions also, the facilitators try to 

build a framework of the already existing knowledge that the children bring into 

the class room. The tools like mind maps are used to document this 

understanding and knowledge in many cases before delivering the content. 

 

During a session on 'Relationships' with the 6th grade, the facilitator asked them 

to say whatever came to their minds when they thought about the word- 

―Relationships‖. 

 

"Rules kyunki unke hisab se acche rishte bante hai! " ("Rules, because based on 

them, good relationships are made") 

 

"Stories kyunki rishton me jhagde hote hai, maara peeti hoti hai, dosti hoti hai, 

bohot kuch hota hai isliye hai isliye bohot saari stories ban sakti hai" ("stories, 

because there are fights, violence, friendship, and a lot of other stuff that happens 

in relationships. So, there can be a lot of stories about them.") 

 

2. Content knowledge should be embedded in the situations in which it is 

used. These situations actually co-produce knowledge through activity. It is 

critical that learning occurs in realistic settings and that selected learning 

tasks be relevant to the students‘ lived experiences.  

3. Learning always place in a context and the context forms an inexorable link 

with the knowledge embedded in it. To be successful meaningful and 

lasting, learning must include all three Culture (context), concept 

(knowledge) and activity (practice). 
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This principle is again partly followed in Apni Shala. The content topics that 

Apnishala addresses, being social emotion skills are real life skills and hence they 

need to be addresses in realistic manner.  

 

Narrative lens:  In narrative practices, it is believed that the skills can be acquired 

by people by drawing from their own stories and on own experiences.  So 

narrative practices also broadly draw from and use situations and stories from 

people lives to highlight the skills that people have and the skills that they need to 

acquire. 

 

SEED lens: The concept of windows and mirrors emphasises need for 

curriculum to function both as window and as mirror, in order to reflect and 

reveal most accurately both a multicultural world and the student herself or 

himself. If the student is understood as occupying a dwelling of self, education 

needs to enable the student to look through window frames in order to see the 

realities of others and into mirrors in order to see her/his own reality reflected. 

 

These windows and mirrors would need the students‘ lives experiences to be 

discussed and shared and used as a part of the curriculum. 

 

The SEED concept of Selves also gels well with this principle. It is important to 

draw on the contexts, experiences and insights that learners bring to the learning 

environment. 

 

Curriculum and Content: While designing the content efforts are put to include 

activities that reflect the situations and experiences of the students. In that sense, 

the content tries to embed real life situation for introducing the social emotional 

skills to the children.  
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Classroom practices lens: The modalities and media used in Apni Shala sessions, 

specifically stories, discussions and role plays, try to create situations that need the 

skills that are being taught and discussed. But these are not realistic settings but 

are rather simulations of the realistic experiences. The content also tries to draw 

upon and use students lived experiences through diverse mediums of group 

discussion, brainstorming, games, role plays, songs.  

 

For eg., In the Team Work module, a lot of activities are put that require the 

students to use team work, the purpose being children learn the skill of team 

work through a situation/activity. 

 

4. Teacher acts as a facilitator, as opposed to Instructor/Teacher: In the 

constructivist classroom, the teacher‘s role is to prompt and facilitate 

discussion. Thus, the teacher‘s main focus is on guiding students by asking 

questions that will lead them to develop their own conclusions on the 

subject. According to constructivist approach, teacher should adapt the role 

of facilitator and good practitioner in the classroom and not a mere 

teacher. 

 

Classroom practices lens: This principle has been followed in the Apnishala 

classroom. The facilitators are not merely teachers or instructor. The facilitators 

play an active role in delivering the content to the students by adhering to the 

following: 

 

1. The main objective is to create a safe space where children feel safe to 

express themselves, ask questions and reflect on their own processes. 

2. Try to get an understanding of what the children already know on  a 

particular subject/module 

3.  Try to bring in the context and perspective of the children. 
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4. Use children own understanding and perspective to make them understand 

content.  

5. Asking open ended questions and encouraging a lot of questions from the 

children 

6. Use discussions and mind maps  

7. Encourage every child to speak and ensure that everyone gets chance to 

speak 

8. Stating that no answer is right or wrong and hence rejecting no answer as 

wrong but brainstorming every idea and perspective 

 

All the trainings at Apnishala are geared towards ensuring this at all stage. 

 

Classroom Conversations:  
 

We were learning ‗Relationships‘ in the 5th grade. The running question in the 

class was, ―Aapke rishte naate in logon ke sath hote hain?‖ (―Who are the people 

you have relationships with?‖) 

 

Some said ―family!‖, ―Friends‖, ―Partner- husband or wife‖, ―God, because he 

helps me pass my exams!‖ 

 

Akshay* said, ―hum khud!‖ (―my self!‖). He elaborated, ―apna rishta apne man 

ke sath hai, sabse pehle koi problem hai toh khud se puchte hai!‖ (―our 

relationship is with our ownself, whenever there is a problem, we ask ourselves 

for help‖) 

 

Later, we got even more answers like ―Ghosts!‖, but the session was pretty much 

summed up with Akshay‘s insight. 
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5. The need for information to be presented in a variety of different ways [ 

Revisiting content at different times, in re-arranged contexts, for different 

conceptual perspectives] 

 

This principle is followed to some extent as the same modules that repeated in 

different grade and an effort is made to present them in different contexts, 

perspectives based on the age group.  

 

Curriculum and content: The module of team work is done with the students in 

4th grade and 6th grade and the content is changed to provide different contexts 

and perspectives. Similarly the module on emotion is discussed with 4th, 5th and 6th 

and 8th grades in different ways considering their age and meaning of these 

modules for them   

 

6. Learners must not only have ownership of the learning or problem-solving 

process, but of the problem itself. 

 

This is not followed to a greater extent in Apnishala classrooms. The subject and 

the modules that are taught in the classroom are decided by the organisation and 

are implemented in structure way. Here the modules and the method of learning 

are not selected by the learner but rather are decided by the Content team.  

 

However, this is partly followed in the service learning program where the 

children select the problem that they want to work on. The broad topics are 

brainstormed with the children and they select the social problem to which they 

can connect most or which they want to know about or solve. 
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Classroom Conversation: 

The facilitator asked the 7th grade to write their ‗Rationale‘ behind their research 

topics.  

 

The group working on ―Kachra‖ (―Garbage Disposal‖) wrote, ―hamare ilake me 

dengue aur malaria hota hai kachra hone ki vajah se, isliye humne ye topic liya.‖ 

(―In our neighbourhood, we are facing a lot of dengue and malaria issues due to 

incorrect garbage disposal, so we chose this topic!‖) 

 

The group working on ―Paani Ki Samasya‖ (―Water Problems‖) wrote, ―Hamre 

yahan nal toot jata hai toh koi theek nahi karvata aur bohot paani waste hota hai, 

toh humne socha ki ye jaankaari prapt karni chahiye ki kya aisa hi har colony me 

hota hai.‖ (―In our area, when a tap is broken or loose, nobody repairs it and a lot 

of water gets wasted. So, we wanted to know if the water is wasted in the same way 

in other places.‖) 

 

The group working on ―Daaru‖ (―Alcohol Addiction‖) wrote: A person in my 

neighbourhood committed suicide because he was addicted to alcohol. We 

wanted to know why this happens and what makes people addict to Alcohol. 

Hence, we chose this topic.  

 

7. The Curriculum should not be divided into different subjects or 

compartments, but should be discovered as an integrated whole. The 

world, in which the learner needs to operate, does not approach one in the 

form of different subjects, but as a complex myriad of facts, problems, 

dimensions, and perceptions. 
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This principle seems to be not followed at Apnishala in letter (but is followed in 

spirit and in principle). The curriculum at Apnishala is divided into separate 

modules and each one is addressed according to the age of the children.  

 

8. Learning objectives are not pre-specified nor is it instruction predesigned.  

 

The learning objectives are pre-determined and pre-specified.  The instructions 

are also pre-specified. However, there is freedom is deciding the modalities and 

medium depending on the needs and requirements of the classroom.   

 

9. Alternative Assessments 

 

This is partly followed.  

The Assessment methods (pre-post) used in Apnishala are mainly based on 

observable behaviours among children that demonstrate the social emotional 

skills that we try to inculcate among the children.  

 

Although this is does not fall in the category of "traditional testing" "traditional 

assessment," or "standardized assessment, it is does not completely follow in the 

line with the principles and methods of the Assessments used in Constructivism. 

 

10. It takes time to learn: learning is not instantaneous. For significant learning 

we need to revisit ideas, ponder them try them out, play with them and use 

them. People learn to learn as they learn, 

Apni Shala believes in this principle in all its practices.  

 

SEED concept of ―Trust that learning is a process‖ completely reflects this 

principle.

https://en.wikipedia.org/wiki/Test_(assessment)
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COMPARISON WITH CONSTRUCTIVE CLASSROOMS: 

No. Characteristics  of 

constructive classrooms 

Whether followed at Apni Shala  

1 Situate learning and problem 

solving in real-life contexts 

Yes.  

The content and the activities are all drawn 

from real life contexts. 

 

2 Students construct their own 

meanings 

Partly. We help the students construct their 

own meaning at the same time provide the 

generally accepted meaning. Selves v/s. 

shelves 

3 The learners are actively 

involved and the sessions are 

interactive 

Yes. All efforts are put to ensure that all the 

learners are actively involved. Set in and 

Step out rule ensures this  

The modalities used like role play, games, 

video, stories are interactive and engaging 

to ensure active participation of all the 

children 

4 The environment is 

democratic 

Yes.  

The classroom setting is democratic as all 

children are generally seated in a circle and 

all are treated alike.  

 

The Classroom norms are democratically 

agreed upon. The facilitators try to keep a 

democratic environment in the classrooms, 

when the children are encouraged to ask 

questions and engage in discussions 

5 The teacher facilitates a Yes. 
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process of learning in which 

students are encouraged to be 

responsible and autonomous 

 

The people delivering the content are 

trained to be facilitators are not 

teachers/instructors. They treat themselves 

on par with children and are called 

Didi/Bhaiyya.  

6 Students work primarily in 

groups and learning and 

knowledge are interactive and 

dynamic 

Yes. 

Many activities involve pair sharing, triads, 

small groups. This helps in creating an 

environment in which children learn from 

each other 

 

7 Great focus and emphasis on 

social and communication 

skills, as well as collaboration 

and exchange of ideas 

Yes. 

 

Communication and social emotional skills 

is a part of our curriculum. 

 

8 There are no right answers, 

multiple perspectives on 

reality. 

 

Yes. 

 

The facilitators always state that there is no 

right and wrong answers. We are here to 

learn from each other and hence 

everyone‘s meanings and perspectives are 

counted. 

 

9 The techniques used are 

experiments, films, 

discussions, research projects 

and field trip etc.  They 

medium and method of 

Partly followed as the constraint being the 

subject we teach.  

 

We use research projects and field trip in 

SLP but not in SEL. 
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learning is generally decided 

by the children 

But sometimes we do provide agency to 

the children to decide the modalities within 

the broad modalities that we use. 

10 Alternative Assessments as 

against Paper-and-pencil tests 

Partly followed. 
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SUMMARY 

 

It is important to note that constructivism is not a particular pedagogy. In fact, 

constructivism is a theory describing how learning happens, regardless of whether 

learners are using their experiences to understand a lecture or following the 

instructions for building a model airplane.  

 

However, constructivism is often associated with pedagogic approaches that 

promote active learning, or learning by doing. To some it would appear that 

constructivism remains more of a philosophical framework than a theory that 

either allows us to precisely describe instruction or prescribe design strategies. 

 

There is also a thought that constructive approaches are quite frequently used in 

preparation of lawyers, doctors, architects through use of apprenticeships and on-

going training and are not typically applied in the educational arena.  

 

Considering this, it is understandable that there would be difficulties in applying 

the principles of constructivism in a classroom set up.  Hence, it would be 

appropriate to conclude that Apni Shala is following the principles of 

Constructivism to a greater extent and is also putting in a lot of efforts through 

trainings, workshop and continuous professional development to inculcate the 

broad principles of constructivism into its theory and practices.    

 


